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1. Purpose and Aims of this policy
Our school aims reflect our commitment to developing our children academically and as young people.

'‘Achieve, Believe, Care'

We work in partnership with our children and their families to fulfil our core purpose-ensuring that our
children have the wisdom and courage to make positive choices now, and in their futures.
We work together to:

o broaden our children's minds and increase their aspirations, enabling every child to achieve their
full potential

e raise our children's self-belief and confidence through celebrating effort, hard work, progress
and successes

e support every child to show care for themselves, others and the world around them

We achieve this by:

e creating a family atmosphere where all members of our school community feel cared for

» offering an ambitious, progressive curriculum which challenges children to build on their existing
knowledge and skills

o delivering consistently high-quality teaching and learning

» providing a safe, supportive, inclusive and stimulating environment of which we can all be proud

e nurturing a culture of respect and appreciation

2. Statutory Framework
This policy is based on requirements set out in the statutory framework for the Early Years Foundation
Stage (EYFS) that applies from September 2021.

3. Structure of the EYFS

At Howley Grange, we have 2 reception classes offering a total of 60 places (30 in each class)-full time
hours. There is a qualified teacher responsible for the teaching and learning in each class and they are
well supported by highly experienced teaching assistants. We operate as a unit so during 'Choosing to
Learn’ time, children are able to socialise and work with peers and adults from the other Reception class.
They, too, have regular access to an outdoor area, which is specifically for our Reception children.

4. Curriculum
Our Early Years Foundation Stage here at Howley Grange follows the statutory curriculum
requirements as outlined in the latest version of the EYFS statutory framework that applied from
September 2021. We offer a broad and balanced curriculum that covers the statutory aspects as
well as other knowledge and skills to support children's personal development, prepare children for
their next stage of education and develop the whole child. The EYFS framework includes 7 areas of
learning and development that are equally important and interconnected. However, 3 areas, known as
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the prime areas, are seen as particularly important for igniting curiosity and enthusiasm for learning,
and for building children's capacity to learn, form relationships and thrive.

The prime areas are:

+ Communication and Language

* Physical Development

* Personal, Social and Emotional Development

The prime areas are strengthened and applied through 4 specific areas:

* Literacy

* Mathematics

* Understanding the World

+ Expressive Arts and Design

These are also underpinned by the Characteristics of Effective Learning, as detailed in the framework:
https://assets.publishing.service.gov.uk/qgovernment/uploads/system/uploads/attachment _data/file/97
4907/EYFS_ framework - March 2021.pdf

A yearly overview (Appendix 1) and Development Matters: Birth to Five which, along with the individual
needs and interests of the children, are used to plan learning experiences and enhanced provision to
provide all children with the opportunity to achieve the Early Learning Goals (ELGs)-featured within
appendix 1-in each of the 7 areas of learning.

Where a child may have a special educational need or disability, staff, in consultation with Miss Russell
our SENDco, consider whether specialist support is required, linking with relevant services from other
agencies, where appropriate.

In planning and guiding children's activities, staff reflect on the different ways that children learn and
include these in their practice.

Each area of learning and development is implemented through planned, purposeful play, and through a
mix of adult-led and child-initiated (known as 'Choosing to Learn’ time) activities. Staff respond to each
child's emerging needs and interests, guiding their development through warm, positive interactions,
which over time ensures positive working relationships between children and staff.

'Loving Literacy’' time

'Loving Literacy' time takes place in the morning each day. It entails the teacher explicitly teaching
writing and children having the opportunity to work alongside an adult to complete an adult-led writing
activity, a minimum of once each week. During this time, children also have opportunities to engage
independently in a range of writing activities.

Phonics and Reading

Phonics is explicitly taught as a whole class daily. Phonics teaching is underpinned by the scheme: Bug
Club Phonics. This links to our reading scheme: Phonics Bug. The reading books which our children are
given to read and share at home link to their phonic ability. To ensure that our children experience
success when reading, we ensure that they are able to recognise the graphemes within the next unit
before moving onto books within that unit. Children also acquire knowledge of graphemes and associated
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phonemes through various songs (throughout the day) and activities available in ‘Loving Literacy' time and
'Choosing to Learn’ time.

'‘Marvellous Maths' time

'‘Marvellous Maths' time takes place in the morning each day. It entails the teacher explicitly teaching
maths and children having the opportunity to work alongside an adult to complete an adult-led maths
activity, a minimum of once each week. During this time, children also have opportunities to engage
independently in a range of writing activities.

As children grow older, and as their development allows, the balance gradually shifts towards more
adult-led activities to help children prepare for more formal learning, in preparation for year 1.

5. Assessment

At Howley Grange, ongoing assessment is an integral part of the learning and development processes.
Staff observe children to identify their level of achievement, interests and learning styles. These
observations are used to shape future planning -adult-led activities, child-initiated activities and specific
interventions. Staff also take into account observations shared by parents and/or carers on Tapestry.
Half termly, the progress of the children is reflected upon to ascertain whether they are on track to
achieve the Early Learning Goal and if there are any concerns in relation to this, if concerns are
apparent, intervention is planned to mitigate the concern. Tapestry is not used as an assessment tool but
can be used to support this process. In line with the rest of the school, Reception children and their
progress are discussed in termly progress meetings with a member of the senior leadership team.

Within the first 6 weeks that a child starts Reception, staff will administer the Reception Baseline
Assessment (RBA), statutory in schools in England as of September 2021. It is a short, practical
assessment focusing on their early literacy, communication, language and mathematics skills. The
children do not know that they are completing it as it is labelled as a 'job’ and the transition between
that and 'Choosing to Learn’ time, where the children learn through child-initiated play, appears
seamless.

Here at Howley, we are aware of the impact of language development on a child's learning. We carry out
WELCOMM screening checks on the children when they begin their journey with us and then regularly
thereafter and provide interventions if and when required. Similarly, teaching our children to read
fluently, comprehend what it is they have read and most importantly foster a love of reading is
something which we are incredibly passionate about here at Howley Grange. We recognise that teaching
our children to read as soon as possible gives them the tools they need to access the rest of the
curriculum; it is crucial to their progress across all areas of the curriculum-now and in their futures.
With this in mind, we complete regular phonics checks to ascertain that children have retained the
phonemes they've been taught and are able to segment and blend in line with their phonics stage of
development.

At the end of the EYFS (during the summer term in which a child turns 5), staff complete the EYFS
Profile (EYFSP) for each child. Children are assessed against the 17 Early Learning Goals, indicating
whether they are:

¢ Meeting expected levels of development



¢ Not yet reaching expected levels (‘emerging’)

The profile reflects ongoing observations, a teacher’s professional judgement of children's attainment
based on their quality interactions with them throughout the year and discussions with parents and/or
carers. The results of the profile are shared with parents and/or carers.

The profile is moderated internally (referring to the Development Matters guidance) to ensure
consistent assessment judgements. We also seek and maximise any opportunities for cross-school
moderation. EYFS Profile data is submitted to the Local Authority.

6. Communication with parents/carers

Here at Howley, we recognise that children learn and develop well when there is a strong partnership
between staff and parents and/or carers and this is something we pride ourselves on.

Parents and/or carers are kept up to date with their child's progress and development. This is done through
regular written reports and parents’ evenings as well as communicating via Tapestry.

Each child is assigned a key person, their class teacher, who helps to ensure that their learning and care
is tailored to meet their needs. The key person supports parents and/or carers in guiding their child's
development at home. The key person also helps families to engage with more specialist support, if
appropriate.

7. Links to other policies
This policy is written in line with the following polices:

Safeguarding and Child Protection policy
Staff Code of Conduct

Acceptable Use policy

Online safety policy

Health and Safety policy

Equality policy

SEN policy

Policy written by: Emily Williams
Date: September 2024

Date of next review: September 2026
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The }o,ble below iuustro}es topics covered wiH’»in EYFS and Hw Lerm in which Hmeg are covered. Please noke O,H leo,rn'mg does not lin|< Lo Hlese lopics as Hlere
wiu be hmes where sla J: J: wiu need to devia}e J:rom Hmem ko J:oHow H’»e inlerests (o] f H’»e chi[dren, depending on H1e direchon in which Hmeg choose Lo lake H‘»eir
learning or }o enrich Hw curriculum [inked }o a Po,rhculo,r even} e.g. Ch’mese New Year. KeH kexts are o,lso 'mclucled bu} Hmis lisl is J:o,r J:rom exhaushve as in Hw

EYFS, chi[dren can be exPosed to/share g minimum OJ: 2 texls Per dog.

Brig hi

@ k& Trilps/oddihonal embellishmenls Keg Texts
Autumn Term Me and MH World No,HvltH The Greal Big Various
Per formance. Book o f Christmas and
Parenks/carers Families bﬂ Diwali stories.
in school to Marﬂ Ho f fman. LitHe Glow bg
design Elmer bU David | Kalie Sahota.
Christmas cards | McKee. Pumpl(in Soup
(supported bU Our Skin bﬂ bU Helen Cooper.
the PTA). Megan Madison, | Paltan's
Jessica Ralli Pumpl(in bﬂ
and Lsabel Chilra Soundar
Roxas. Zim Zam Zoom
The LeoJ: bU James
Thie f bU Alice Carter.
Hemming.
The Squirrels
who squabbled
by Rachel




Spring Term I f you go down o the | New Li fe A lriP to the A lrip bo the The Gru f J:alo The VerH
woods lodag... local woodland. farm. bg Julia Hungrg
Observing new Donaldson Ca}erpiuor Bﬂ
li fe first hand- | We're Going on | Eric Carle.
cakerpillar bo a Bear Hunl bH Oi Frog! Kez
bulter J:lg/ Michael Rosen. GroH and Jim
hatching One Winker's Field.
clucklings. nighk bg Farmer Duck bﬂ
Christine Buller. | Martin Waddell.
The Growing
Shory by Ruth
Krauss.
Summer Term Once upon a hime... Moving on up.. Forest School. Goldilocks and Paper Dolls bg
the Three Julia
Bears Donaldson.
(tradikional tale). | Rain Be fore
Jack and the Rainbows bH
Beanslalk Smriki Halls.
(traditional tale). | J ourney bg
The Three Liltle | Aaron Becker.
Pigs (traditional | What we'll build
bale). bﬂ Oliver
The Liltle Red Je fers.
Hen (traditional | The dot bH Peler
bale). Regnalds.




Recepiion Recommended Reads

Our Earig Years Foundalion Siage here ak Howleﬂ Grange J:o”ows the siaiuiorﬂ curriculum requiremenis as oullined in the latest version o f the EYFS
siaiuiorg J:ramework that came inko force in Sepiember 2021 We o frer o broad and balanced curriculum that covers the siaiuiorg aspecis as well as other
knowledge and skills to suppori children’s persono,l deveiopmeni, prepare children for their next siage of educalion and develop the whole child.

The EYFS J:ramework includes / areas o f learning and clevelopmeni that are equa”g imporiani and inferconnected. However, 3 areas, known as the prime
areas are seen as parhcu[arlg imporiani for igniiing curiosiig and enthusiasm for learning, and for builciing children’s copaciig bo iearn, form relaiionships
and thrive.

The prime areas are:

* Communicalion and Language

* Phﬂsica[ Deve[opmeni

* Personal, Social and Emotional Developmeni

The Prime areas are sirengHiened and applieci Hirougn 4 specific areas:

* Liieracg

* Mathematics

® Undersianding the World

® Expressive Arts and Design

These are also underpinned bH the Characleristics o f E f feciive Learning, as delailed in the J:rameworlc

ans:/ / o,sseis.publisning.service.gov.uk/ governmeni/ uploads/ sgsiem/ uploads/ albachment_data/ inle/ 974907/ EYFS_J{:ramework_-_March_ZOZ . pciJ[:

Below is Hie Hearlﬂ overview whicn, along wiHi Hie inieresis o] J: Hie cni[dren, is used io plan aduli led learning experiences and enhanced provision |<nown as

(Choosing io learn) iime io provide a“ cnildren Hie opporiuniiﬂ io achieve Hie EarlH Learning Goals (ELGS) in each 0 f Hie 7 areas o f learning.

SLCPS I'O success Sleps I'O success Sleps I'O success

Prime area: Children to understand thal there are levels o f Children o understand that posiiive behaviour is celebrated | Children o understand and insianHH recognise their own

PESD-sel f- expeciaiions in school rego,rding their behaviour. and rewarded within the clailg roukine bg teacher mode”ing. feelings and those o f oH'iers, and begin bo reguloie their

regulohon behaviour accorclinglg.



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf

Cnilclren ITO understand H"lCH nave tO lake

responsibi[itg J:OF H‘»eir own benaviour.

Cnilclren ITO |<now and understand Whalf benaviours

are GCCGPLGHC ancl unacceptable.

Children to understand how o adapt behaviour in
di f ferenl situations when immersed in collaboralive p[aﬂ bH

p[aHing a[ongside adulls mccle”ing correch choices.

Children to understand how to manage their behaviour in a

conkrolled way in line with school rules with supporl from

adulks.

Children understand how to creale their own rules
regarding behaviour in and oul o f the classroom bH adulls

reminc[ing them conhnuaua within the dailg rouine.

Children to understand that HmeU have to wail for what

Hmeg want and conlrol their immediale impu[ses when

appropriate.

Children to understand that their alfention needs o be
focused on the teacher showing an abi[itg bo follow
insbruclions invo[ving several ideas or aclions in and

around their plaH.

ELG

Children ot the expec}ed level o f developmenb will: - Show an undersl'anding of their own feelings and those o ¥ ol‘hers, and beg'm fo regulal’e their behaviour accordinglg; - Set and work towards simple goals, being able o

waik for what H‘telj want and conlrol their immediale impulses when approprio}e; -

instruchions involv'mg several ideas or aclions.

Give fccused attention to whal the teacher says, responding appropriatelg even when engaged in ochvitg, and show an abilitg to J:ouow

Prime area:
PESD-
munuging

Self

TO unders}and H’lQl’ Hlere are lOlFS OJ_‘ differenf
fOOdS around us Hlal? mo,|<e us hteH’lH and
unheauhg. TO inlrocluce heauhg J.‘OOd snacks and

cnoices |:o H\em.

For chi[dren lo understand HIO[‘ Hle PlOH achvihes
around them are for them to choose according to

Hleir neecls o,nd interests.

TO undersland Hmo,f we fOHOW a cerfain SGL Of rules

in schoo[ rouhnes Hlal keep us napp3 o,ncJ, sa J:e.

To be shown ways in which to make heaung J:ood choices
in snack hmes, lunchhmes, in teacher lead curriculum

achivities and in role PlGH areas.

To understand how more cnouenging aclivilies are there
for them to have o 90' aL somelimes fai[ing bo a[wags
achieve goals and then to succeed with perseverance. For
the children to understand this is how we learn and
improve our knowledge, skills and understanding of the
world around us supporhng resilience in their P[O'H'

To be reminded and supported in Loileling and wasning
hands. For the children to know the importance of basic
nggiene within the dailg rouline from adulls around them.

TO understand hOW }O CJ,FGSS and unclress in P[GH and PE

To understand and rea[ise er imporlance [o) f making
independent, neaung J:ood cnoices when selechng snacks

and mea[s.

To be J:uuy con J:idenl bo lrg new achivilies and show
independence, resilience and perseverance in the foce of

cha”enges set JIOF H’»em o,ncl J.‘Of' Hmernselves.

To know and explain the reasons for rules, know right from
wrong and |:r3 bo behave accordinglg without support or
prompts.

To inclependenHH manage their own basic nggiene and
Personal neecls, includmg clressing and un clress'mg, going
bo the loilet 53 themselves and wo,sning hands without being

reminded.
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Prime area:
PESD-
build‘mg

relal’ionships

Prime area:
Communicalio
n and

LGDSUGSB—

Lisl'ening




Answer reco,u c[ueshons aboul a slorg or non- fichon

book.

Responds fo a Lwo-part instruclion.

Answer who,l mighl: haPPen next quesl‘ions aboul slories.

Answer hOW ancl WhH queshons abouf sfories.

ELG

Children ot the expec}ed level o f developmenk will: - Listen O,Henl'ivelg and respond to what Hleg hear with relevant queshons, commenks and aclions when be'mg read fo and during whole class discussions and small group

interuchons; - Make comments about what Hteg have heard and ask queshons bo clari Y their undersl’anding; - Hold conversation when engagecl in back-and- fcer exchanges with their teacher and peers.

Prime area: Learn new vocabulara. Learn new vocabularﬂ. Learn new vocabularg.

Communicatio | Use new vocabularﬂ erough the daH. Use new vocabulara in di f ferent contexts. Use new vocabularg in di f ferenl conlexts.

n and Engage in non- fichon books. Engage in non- fichon books. Engage in non- fichon books.

b::j;:i; Listen to and talk about selected non- J:ichon bo develop a Listen to and talk about selected non- fichon bo develop a
cleep J:amiliaritg with new knowledge and vocabularg. cleep familiarilg with new know[edge and vocabu[arg.

ELG

Children ot the expec}ed level o f developmenb will: - Parhcipale in small group, class and one-to-one discussions, of fering their own ideas, using recenHH introduced vocobularg; -0 Frer explanal'ions for whg Hlings might

happen, mcl('mg use of recenHH introduced vocabularg from sLories, non- fichon, rh\ijes and poems when approprio}e; - Express their ideas and feelings aboul their experiences using full sentences, including use of pasL

Present and fu,}u,re tenses and mo,king use of con\junchons, with modelling and suppcrk from their feacher.

Prime area: Answer simple recall queshons bo show HneH Ask queshons bo f‘md oul more and develop understanding Demonstrake deeper underslondmg erough speculahng
Communicatio | understand whal has been said to them. J:uerer. whal mighl happen, expla'ming ef J:ect €9 whg did it sink’-

n and because it was heavg and drawing conclusions eg the s|<5 is
Luzgu:ge;_ Answer who, when and where queshons. cloudg, it's 901n9 fo rain.

;n T Ask and answer whg and how do you know queshons.

ELG

Children ot the expec}ed level o ¥ developmenb will: - Listen O,Henhvelg and respond to what H‘»ey hear with relevant queshons, commenks and aclions when being read to and during whole class discussions and small group

in}ero,chons; - Make comments about what H1e5 have heard and ask queshons bo clari Y their understanding; - Hold conversation when engaged in back-and- foer exchanges with their teacher and peers.

Prime area:
Communicalio
n and
Lunguage—
SPeuldng

Develop SOCin Phro,ses

Relell o simple Pas[ event in the correct order €9
went down slide.

TO”( H"ll"OUgl’l WI’IOL H"LCH want LO dO WiH‘L an aduu,
sequencing H’le stages logeH’ter.

Connect one idea or aclion ko another using arange of
connechives.

Describe events in some delai[.

Use ko,“( lo organise, sequence o,nd clari Y Hlinldng, ideas,

J:eel'mgs o,ncl evenls.

Articulate their ideas and Hmoughfs in well- formed
senfences
Use PasL Presenl and fu,lure tenses when Lalking about

evenls.

Use talk to help work oub Problems and organise Hninl(ing
and o,chvihes, and lo exPlo,'m how H'x'mgs work and whH Hweg
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Inkroduce a slorgline inko their plaH.

USC [o,nguo,ge tO re—creo}e roles ond experiences in PIGH

situalions‘

might happen.
Relell the slorg, once HmeH have clevelopecl a cleep
fo,miliarilg with the texl; some as exach repehhon and some

in their own words.

ELG

Children ot the expec}ed level o f developmenk will: - Parhcipu}e in small group, class and one-to-one discussicns, of fer'mg their own ideas, u,sing recean introduced vocabularg; -0 Frer explanalfions for whg Hl'mgs might

happen, mal(ing use of recean introduced vocabularg from skories, non- fichcn, rh\ijes and poems when approprial’e; - Express their ideas and feelings aboul their experiences us'mg full sentences, including use of PasL

Presenl‘ ancl fu,}ure }enses and mal(ing use OJ.‘ COI’lJUI’lChOﬂS, WiH’l modelling O,l'ld SU,PPOFL J.TClm Hleif‘ teacher.

Prime area:
Phgsical—
Phgsicul
(gross)

developmenl

Children to be infroduced and shown the ouldoor

area and hOW I'O use H1e SPQCC around H\em l'O Sl(iP,

c[imb, wo,”<, run, balance o,nd build sma” obskac[es

SQfelH.

Children to be supporled in negohal’ing their space and
complehng obstacles sa J:elg us'mg build'mg malerials, P[anks
of wood, kHres o,nd b[ocks when li J:hng and carrging bo

create H’»eir own course.

PlaH a[ongside the children to model how children can
improve and deve[op use their slrengHw, balance and
coordinakion.

For examp[e, in ouldoor sessions and PE Inkroduce o
varielg ball games, balancing achivities on lolo balls,
balance bil(es, raised skepp‘mg stones, tgres, bridges made
from P[anks of wood, balance boards and two wheeled
scookers— balancing on logs, climbing Hmrou,gh funnels and
across nelfs, reo,ching and holding ropes with o firm grlp,

J’umping Cll"l-Cl hopping J:rom lfree SITU,mPS o,nd [o,ncl‘mg
SOJ.'C[H.

Once these skills are being mastered teachers and leaching
assistanks bo cha“enge the children fuerer b':j H}rowing

and cakching balls whilsk on a lolo balance balls or balance
boards or using a balance bike rather than a brike to go up

o,nd down a sek course WiH’I obs[acles using shoulder

Children to be able to negohale space and obstacles sa J:e[lj
and independean using bui[ding materia[s, planks of
wood, tgres and blocks when li J:Hng and carrg'mg fo create

H’»eir own courses.

Children to demonstrale gross motor slrengHw, balance and
coordination 'mdependean when Plaging ball gomes,
balancing chauenges on lolo ba“s, balance bikes, raised
slepping stones, lgres, bridges made from planks of wood,
balance boards and two wheeled scooters — balancing on
logs, climl)ing H’trough tunnels and across nels, reaching
and holding ropes with o J:irm 9rip, J’umping and hopping

from lree slumps and lo,nding SO,J.'elH.

In PE sessions children to master skills and PlaH gomes
independen“g which involve running, J’umping, hcpping and
skipping. Children to be able to dress and undress for PE
without suPPorl.

Move energehcauﬂ, such as running, J’umping, dancing,

hopping, skipping cmcl climbing

13




slrengHw tO skeer COFFGCHH. Cnildren tO be snown hOW l‘O be
SOJ.‘G on SCOOLGFS and balance bil(es weo,ring helmets where

necessarﬂ.

ELG

Children OIT Hwe exPecLed level 0}‘ develapmen} Wllli - Negohote SPOCS and obskacles Safelﬂ, W'LH”L conslderahon for ermselves o,nd OH’IGI"S; - Demonstrute strength. bolance o,nd coordinoﬁon when Ploging; - Move energehcallﬂ, SUCh as running,

J’umping, doncing, hOPPing, skipping and cllmblng

Prime area:
PhHsical— f’me

molor sl(ius

Develop their upper arm and shoulder strengﬂw
su“:icienHH: Hmeg do not need to move their
shoulders as Hleg move their hands and fingers.
Children can move and rolale their lower arms and
wrisks independean.

Show preference over a dominant hand.

Gain independence when Pu|:hn9 on their coal.
Finish o ff ziPs on their coals once started for them.
Hold wrihng/dmwing imp[ement using a com fortable
Pincer grip/deve[oping info Lripod 9rip.

Make snips in paper using SCissors.

Throw and calch o large ball.

Manipulate mal[eab[e malerials.

Begin bo hold a |<niJ:e and for|< correcHH.

Show increasing indePendence when dressing.

Hold wrihng/drowing implements using tripod 9rip‘

Write legib[g, form'mg some letters correcH&

Begin bo bat a ball.

Manipu[ate malleable malerials to achieve a desired e f J:ect.

Begin to thread.

Use scissors with increasing con J:iclence.

Use a kni fe and J:or|< with increo,sing con fidence.

Do up ziPs with liltle or no supporl.

Dress indePendenHH and fasten buttons with minimal
suPPor}.

Open J:ood pockaging independenug.

Children to be able to demonstrate fine motor slrengHm
H’»rough dailg kinelic lekers hondwrihng sessions Prachsing
core slrengHm H}rough movements to form letters in the air.
Children to easilg use the lging down Posihon reshng on
their elbows to draw and write with s|:ren9H1 across
shoulders. Children to be able to sit correcHH on chairs
and write on a lable using correck P'mcer 9rip of their
Pencil with con J:idence and conlrol.

Hold wrihng/drawing implemenls, demonsh‘ahng suf ficienf
conbrol to draw and wrike le9i|313 and J:luenllg, J:orming
letters correcHg.

Throw and calch smaller balls such as tennis balls.

Bal balls with increasing con J:iclence.

Create models using malleable malerials and construclions

kits eg lego.

Thread with con ficlence.
Use scissors to cuk a[ong various lines/cul out shapes.
ELG
Children ak the expected level oy development will: - Hold a pencil ef recively in preparalion for fluent wriling — using the bripod grip in almost all cases; - Use a range of small kools, including scissors, paink brushes and cullery; - Begin fo show

OCCUFGCH and care when drawingA
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Speci fic
area:

Mathemahcs—

number

* Provide p[enta of oPPorLuniHes for children to
fincl and malch obJ'ects which are the same. Ask
queshons such as ‘Can you J:‘mcl one exacHH like
mine? How do you know it is the same?” “Can you
J:incl one thal is di f ferenk bo mine?”

*Group ob\]ects that have similar fealures in
Prachco,l achivilies/ Sort accord‘mg bo simp[e criteria
eg. blue cars/ red car

*COPH and conkinue simp[e pa“erns using real i fe
malerials eg. apple, orange, apple orange

* Provide P[enh\.j of opportunihes bo sort obJecls—e.g.
in the home corner-sort Plates, cups, cuHerH eke
*Sort info colours when a seleclion o f colours is
available €.g. group all the red teddies

*Sort obJecls bl:] size when a seleclion of sizes is
available e.g. group all the small teddies [ogelher
*Sork 55 shapes-squares/ reckangles, circles elc
a"Compo,re size, mass and capacikg-large/sma”,
big/lil“e, short/ball /tallest/shortest

*Find the odd one out from o seb o f three ob\jects
a'ECompo,re amounks- more items, fewer items, same
items. Begin with dishinct amounts g 2 and 6. (I}
is much easier for the children to make o
ccmparison when the di fference belween the sels is
9reater.)

*Join in simple counhng achivilies u,sing stories and
number songs which count on and back.

*Follow a counhng sequence modelled bg an adulk
g clapping, slamping, clrumming

a'ECOPH O,CHOI"LS clu,ring number SOI’lgS Ql’ld rl'lgmes UP

*Rote counk fami[iar ob\jects or Peop[e up bo ten with
supporl

*Count reliab[a up bo 10 evergdaH obJ‘ects

a"Represent numbers up bo 10 using fingers

*Seleck the correct numeral to represenl -10

*Continue the rote count onwards from a given small
number eg. starhng ak 4- 5678410

*To use words like more, less, 9rea£er, smaller

*Find one more or one less from a group of up bo 10
obJects

*Count forwarcls and backwards within a number sequence
Ito 10

*Count an irregu[ar arrangemenk of up bo ten obJ‘ects
*Malch then compare the number o f obJecls in bwo sets
*Order numbers in the range -9

*Recognise numbers |-9 when represenled random13
*Make an estimale such as choos‘mg the group with more
obJecls in or choosing the group which has the closet to 10
obJecls.

*Recall number bonds o 5 (includ'mg subbraction fo,clrs)
*Subitise small amounts o f obJecLs (up bo 5) arronged in
regular (e.g. dice paHern) and in an irregular PaHern eg.
how many children are in the sand Pil? (ie. recognise the
number o f items in a group without actuallg counhng them)
a"Recogmse how many are in a group of up bo ten ob\jects,
recognis'mg smaller groups on sighl and counhng the

obJects in larger groups up lo |O

*Addition and sublraction within 10.
* Doubl'mg, halving bo 10

*Eshmale H"l«e number OJ.' ob\jec}s needecl l'O complele an

*Count J:orwarcls and backwards within 10 from any
number

* Recall number bonds to 10

* Compare numbers fo 10

*See the recurring Pa&ern in our number sgstem and use
this to help bo count higher

*Count berncl ben

*Recognise numbers to 20

*Order numbers to 20

*Count backwards from 20

*Compare numbers to 20

*Malkch, rotate and manipulate numbers to 20 eg. malch‘mg

amounts Hw,l are Hw same

*Add/ Take OWOH using OIDJGCLS LO 20
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Speci J:ic




area: 0. recognising when one quanhlg is grealer Hmn, less than or counling sHslem
M“”‘e"ml;cs’ the same as the other quanhlg.
e | Chidren o copy and conlinue simple repechin Exlore odd and even numbers up ko 10
po&erns. Provide PoHerns with deliberate mistakes.
Can the children spot them? Double J:acts up bo 10. Extend doubling, sharing, grouping
up to 204 f the children are readg.
Count forwo,rds in Mos, f'wes and lens
How quanhhes can be distribuled equoug.
ELG

Children ot the expec}ed level o f developmenb will: - Verbo”g count begond 20, recognising the po%ern of the counhng s\Ljstem; - Compore quonlilies up bo 10 in di f ferent con}exfs, recognising when one quonl‘ikg is greoker H'Lon,

less than or the same as the other quonhtﬂ; - Explore and rePresenl PoH’erns within numbers up fo ]O, including evens and odds, double foc}s and how quonhhes can be distributed equollg.

Specific Inkroduce a slorH[ine inko their PlO}j- Use [onguage bo re-create roles and experiences in plaH Relell the slorg, once Hleg have developed a deep
area: situalions J:amiliarilg with the texl; some as exack repehhon and some
Literacy- in their own words.
:‘omprehensw Answer how and wnH clueshons about stories.
Answer recall queshons about a storg or non- J:ichon Answer what mighl’ haPPen next quesl’ions aboul stories.
book.
ELG

Children ot the expec}ed level o ¥ developmenb will: - Demonstrate unders}onding of what has been read to them bg rekeuing stories and narralives using their own words and recenHH introduced vocobulorH; - Anhcipote -

where aPProPriare - l(eH evenfs in s|:ories; = Use and unders}ond recenHH inrroduced vocabular3 during discussions abour sfories, non—fichon, rhgmes and poems and during role—P[oH,

Speci fic
area:
Lilerocg—word

reading

Read individual letters bH soHing the sounds for
them. (Phase 2 sets |-5,
s,a,Lp,i,n,m,d,g,o,c,k,cke,u,r,h,b,f,ff,l,u,ss Phose 3set 6
and 7 Jywxyzzz,qu bg end Aub)

Blend sounds inko words, so thal H‘»eH can read
short words made up of known lelter— sound
correspondences.

Read a J.‘GW common excephon WOI‘C[S mo}ched LO Hme

Read some lelter groups that each represenl one sound and
say sounds for them. (Phase 3 digraphs ch, sh, th, ng.ai,
ee,igh, 0a, 00, ar, or, ur, ow, Oi, ear, air, ure, er 55 end
SPring)

Blend sounds inko words, so thal |;|'1e|j can read short words
made upof known letter— sound correspondences.

Read o few common excephon words malched fo the

SChOO[IS Phonic Programme, We, me, be, was, mg, HOU, H’telj,

Read all single leHers and letter groups that each represenl
one sound and say sounds for them. (Phase 4 consolidate
children’s know[edge of grophemes in reading and speuing
words conlaining ad\jacent consonants and Polgsguobic
words)

Read a few common excephon words malched fo the
school's Phonic programme, so,id, S0, hove, li|<e, some, come,

were, Hmere, liH'le, one, ClO, w|'1en, OU[', what
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SChOOl,S PhOniC programme, H‘»e, LO, 80, no, I, he, she

Read o few high frequency words, il, is, in, ol, and

her, all, are

SPG” H’Ie, l'O, no o,nd 90

Spe” was, IJOU,, H’LGH, o,ll, are, mH, |'1er

Reod simple Phr‘QSGS and sen}ences mo,de UP OJ'.‘ words WiHI
|<nown leHer—sound COY‘I"CSPOD&CDCGS and, where necesso,rg,

a J’.'eW excephon WOI"C[S.

ELG

Children ot the expec}ed level of developmenk will: - Sog a sound for each leter in the olphobef and ot least 0 digrophs; - Read words consistent with their Phonic knowledge bg sound-blending; - Read aloud simple senfences

and books that are consistent with their Phonic knowledge, includ'mg some common excephon words.

Spec; fic Hold a pencil in the lripod grip. Speu words bU idenki Hing the sounds and then wrihng the | Form lower and upper-case letters correcHU.
area: Write own name. sound with letter/s Write ‘readable” short sentences with words with known
Lilemcﬁ‘ Form lower-case letters correcHg. Write sentences which include some correct sounds, sound-lelter correspondences using a capil'ol lebter and full
wrihng Writes sentences which include recognisable lelters, especio“g ak the beginning and end o f words. Eg apl for slop.
some of which are correct, especio”g the inikial clPPle- Re-read what HmeH have wrilten fo check that it makes
sounds thal HweU have been laughl. Beg‘m bo use co,pilol lelers and full stops. sense.
Tell you what their wrihng says. Read their wrihng bo others.
ELG

Children ak H1e exPec}ed level of developmenf wi“z - Wrile recognisable leHers, mos} of which are correcHB formed; - Speu words bH idenhwlng sounds in Htem ond rePresenhng Hle sounds w'LHL a leHer or leHers; - Write slmple

Pl’lI”O,SSS ond sen}ences H’l(ll can be reod II)H oH’ters

Speci fic
area:
Understandin
qof the
world—Post

ond Presenl

To,”( aboul whol is going |:o ho,ppen now o,nd nexf.

SOH whether HleH think someHming is old or new.

TO”( abouk whot hoppened Hten ancl what is hoppen'mg

now.

Comment on images of J:omilior situations in the Pask

Know whot l'O means LO explore, diSCOVGF ond invenl.

Use time words such as Uesterdog, lodog, tomorrow, the
Post to describe J:omilior evenls

Sag whether Hmeg think someH’ring is old or new and 9'we
reasons whg.

Compare and conlrast characters from stories, 'mc[ud'mg

J:igures J:rom Hw POS[’.

ELG

Children of the expec}ed level o f developmenk will: - Talk aboul the lives o f the People around them and their roles in sociekg; - Know some similarikies and di f ferences between Hl’mgs in the Posl’ and now, drowing on their

exPeriences ond whol’ ho,s been reod in ClGSS; - Underskond H’le Posk H’H‘OU:gh seHings, choroclers Gﬂd events encounkered in bOOI(S reod in clo,ss o,nd sforgtel[ing;

Speci fic
area:

Understandin

Name and describe People who are J:amiliar to them.

Talk about members o f their immediale J:amilH

Recognise that fo,milies are all di f J:erent but made up of

people WhO [OVG o,ncl care J.‘OF eoch oH’rer.

Recogmse and deve[op Posihve akitudes about the

similarilies and di fferences belween people.

Recogmse thal Peop[e have di f J:erent belie fs and celebrate
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Speci fic
area:
Expressive
arts and
design—

creahng wil‘h

Inkroduce a creative stakion area into their PlOU
environment in and out o f the classroom. Ensure
teachers and Leaching assistanks model creative PIGH
where needed fo support how these areas are used.
Ensure there are appropriale art fools and moclell‘mg

materials thal are available to the children to

Teach children how to handle art malerials with
appropriate grip and using core skrengH‘» bo manipulale the
bools selected for the aclivilg. For example —usesofa
sponges, sticks, brushes or fingers bo creake conlrolled

paHems, marks and recognisable PiCl’UFeS. AlSO encourage

Children to use tools and malerials to recreate art works
inspired bH other arlists introduced to them. Children to
inclepenclenHH be us'mg and applging skills Laughl as well
as core slrengHw ga‘med bo engage in artworks in the
creative stakions in and out the classroom and con J:idenHH

discuss their crealions with others .

otk children to use f‘mgers and core slrengHm bo cul, rip and
creative imaginahve ark work and design a[ongside shick logeﬂler malerials fo create models o f their choice or
others or independean. Teachers and teaching in relakion to their current topic. Children to con ficlenHU and acl'welU engage with each
assistanks fo sometimes model which tools are Encourage children fo talk aboul their pictures or models other to act out their role PlGU' To use their wealth o f
needed for whal the child wanls to achieve and explain how Hmeg made them, what went well, what wenk experiences and knowledge of the world around them within
Provid‘mg the child can communicate their own wrong, how Lheﬂ overcame those challenges bo gain the end | the curriculum taught to show a more advanced slage of
ideas. result. Whal H’ueﬂ need suppork with next lime and celebrale PlaH where understandmg is demonstrated leough aclions
whal HweH have achieved encouraging communication and and language.
Provide the children with the necessary props and language. Also, ko label their art work using stickers and
malerials fo ack oub imaginahve role PlaH. Set and markers fo encourage opporlunihes for mark making and
regu[arlg change themed role Plaa areas that marry earlg wrihng in art sessions.
with curriculum topics and that encourage other
ELG areas such as Phﬂsical developmenL reading,
wrihng, communication and language and Us‘mg their own experlences and stories Hleg have been
underslanding of the world. exposed boo in li|:erac3, underslancling of the world and
For Example — A hospilal — reading themed labels, Sl‘OFH fimes encourage children to broaden their role Plag
using c[ipboards bo write Prescriphons, us'mg when clressing up and achng out. Teachers and leaching
Phgsical fine and gross motor slrenng bo Pic|< up assistants lo plaH alongside children to enhance longuage
small ob\jects fo examine Pahents and dressing and introduce new language that he[ps the child be
themselves in nurses or doclors uni form. success J:ul and cleepen their underslanding. Model how
ob\jects and malerials are used within di f ferent seHings of
role PlGU areas and within stories o embed children's
abilitg bo PlOEj approPrioiellj and more inclepenclenHH.
ELG

Children ot the expecled level o ¥ developmenf will: - Sa felg use and explore a varie}H of makerials, bools and lechniques, experlmenhng with colour, design, texfure, form and funchon; - Share their creahons, explo,'ming the
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Speci fic
area:
Expressive
arls and
design—being
imoginal‘ive

and

express'we.
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